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God our Father, 

We praise you for your greatness.   

We thank you for calling us to be your sons and daughters. 

Let your light shine upon us so that we may stand tall as 
followers of Jesus, who truly and deeply care. 

Open our hearts so that we may live lives of love:   
strong in faith and gentle in spirit. 

Through the intercession of St Joseph  
and St Mary of the Cross MacKillop,  
may all that we do in our school, be true to our Josephite 
charism, so that we may “never see a need without doing 
something about it.” 

We make this prayer through Christ Our Lord, 

Amen 

 

St Mary of the Cross MacKillop…. Pray for us! 
St Joseph… Pray for us!  
Hata Maria, te Matua Wahine o te Atua… Inoi  mō mātou! 
 

 

 

Ko Karangahake te Maunga  

Ko Ohinemuri te Awa  

Ko Tīkapa te Moana  

Ko Tainui te Waka  

Ko Katorika te Hahi,  

te Poutokomanawa. 

Ko Hata Maria te Whare 

Karakia. 

Ko Hato Hohepa te Kura. 

Ko Hehu Karaiti te tangata,  

tō mātou Kaiwhakaora. 

 

Tihei mauri ora! 
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National Education and 
Learning Priorities 
 

OBJECTIVE 1: Learners at the centre – Learners 
with their whānau are at the centre of 
education 
 
OBJECTIVE 2: Barrier-free access – Great 
education opportunities and outcomes are 
within reach for every learner 
 
OBJECTIVE 3: Quality teaching and leadership – 
Quality teaching and leadership make the 
difference for learners and their whanau 
 
OBJECTIVE 4: Future of learning and work – 
Learning that is relevant to the lives of New 
Zealanders today and throughout their lives 
 
OBJECTIVE 5: World-class inclusive public 
education – New Zealand education is trusted 
and sustainable (Tertiary Only) 

 
 

School Priorities 
• High quality Catholic Education 

• Catholic Values 

• Honouring Te Tiriti o Waitangi 

• Realising our Passions 

• Celebrating diversity  

• Meaningful localised curriculum 

• Stewardship - Enviroschools 

 
Ohinemuri Kãhui Ako Vision 
• Pride in our town - Paeroa 
• Localised Curriculum 
• Assessment for Learning 

 
 

The New Zealand Curriculum 
Ma te huruhuru ka rere te manu ~ Adorn the bird 
with feathers so it may soar  
This is achieved through teaching and learning based on 
the following  
Learning Areas. 
• English 
• Mathematics and Statistics 
• Religious Education 
• Science 
• Technology and Digital Technology 
• Social Sciences and Aotearoa NZ Histories 
• The Arts 
• Health and Physical Education  
• Learning Languages 
 

Key Competencies 
From the New Zealand Curriculum 

• Thinking 

• Relating to Others 

• Using Language, Symbols and Texts 

• Managing Self 

• Participating and Contributing 

 

 
Tãtaiako Cultural Competencies 
• Ako 

• Whanaungatanga 

• Tangata Whenuatanga 

• Manaakitanga 

• Wānanga 
 

 

Tapasã Cultural Competencies 
• Identities, languages and cultures 

• Collaborative and respectful relationships and 
professional behaviours 

• Effective pedagogies for Pacific learners 
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“Worthy and privileged work” 
  
Catholic schools share in the mission of the Church to spread the Good News of Jesus 
Christ throughout the world. They provide a Catholic faith environment which 
supports young people to develop knowledge, skills and values to become active and 
committed members of the faith community and to contribute richly to national and 
global society. (To Tatou Whakapono p8) 
 
The young people who attend Catholic schools, like all young people, are wonderful, 
created in the image and likeness of God, and called into relationship with God 
through Jesus. (To Tatou Whakapono p18) 
 
All human beings are on a spiritual journey. Spirituality is an integral aspect of 
holiness/wholeness and hauora wellbeing. The young people in our Catholic schools 
have feet on the ground and spirituality is part of who they are. (To Tatou 
Whakapono p24) 
 
Catholic schools aim to provide education of the whole child in an environment of 
faith in the Catholic Tradition18. Like all schools in Aotearoa New Zealand, they cater 
for the development of young people’s hauora well-being19, physically, mentally, 
emotionally, socially (as belonging), and their taha wairua spiritual well-being. The 
Catholic school, in particular, nurtures and supports the development of young 
people’s spirituality.  (To Tatou Whakapono p25) 

 
 

 
 
 

 
 
 

Religious Education 
 

Jesus, and the encounter with him, is at the centre of what we do.  
 
Children’s developing spiritual identity and their relationship with Jesus 
are bound together. This is at the core of what we are about in Religious 
Education. It is more than knowledge and experience, but is informed and 
nourished by what happens in Religious Education. There is always the 
understanding that Jesus is active in the relationship not an outside 
observer or an ephemeral goal. 
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Brief Description  
 

St Joseph’s Catholic School is a full primary catering for Year 1 to Year 8 operating as a Catholic Integrated School, 
offering education with a Special Character.  The Sisters of St Joseph of the Sacred Heart opened the school in 1900 
under the direction of St Mary of the Cross MacKillop, the order’s foundress.  
 
St Joseph’s is situated on Normanby Road in Paeroa in a pleasant rural setting.  The school shares its site with St 
Mary’s Church and is an important part of the Parish of the Holy Family.  St Joseph’s maintains a close connection with 
parishioners and parish groups and this association is actively nurtured and encouraged by the Board.   
 
The school is currently comprised of a modern learning environment for two classes with flexible learning spaces and a 
second large building houses two classrooms, school library and administration areas.  The grounds are extensive 
(1.8hectares) including a paved courtyard with built in seating and picnic tables beneath shade sails, two astroturf 
courts and  large playing field. An established playground is also covered by a large sail. 
 
The community is culturally diverse with families from the Pacific Islands and parts of Asia.  Our demographics at the 
end of 2022 are 49% NZ European, 34% NZ Maori, 15% Asian and 2% Pasifika.  
The school is well equipped with digital learning tools.  Each classroom is fitted with digital display screens with 
Chromebooks in the middle and senior classes and ipads for the junior room.  
 
Following the Ministry of Education Equity Index assessment, St Joseph’s Catholic School’s EI is 465. 
 

 

Staff and Students 
 
The school has eight allocated non-preference enrolment positions.  At the end of 2022, five of the eight positions 
were full.  At the end of 2022, 91% of the nominal roll children at the school have an association with the Catholic 
Church and are acknowledged as preference enrolments. 
 
The school offers a friendly and enthusiastic staff.  Teachers work together in a collaborative manner.  At present we 
have three classes operating.  There is a junior class teacher (Years 1-2), middle school teacher (Years 3-5) and a senior 
class teacher (Years 6-8).  We also employ a Reading Recovery teacher.  Our support staff includes two part time 
teacher aides and a part time office administrator. 
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A way of thinking about Charism is: 
A story to enter 
A language to speak 
A group to belong to 
A service to do 
A way of proceeding 
A face of God to see 

 
The Josephite Charism is a strong foundation for our school and by  
living the Charism we serve God’s mission in the world through  
prayer and by social justice action. 

 
Living and working within a Josephite context: 

• To seek first the poorest and most neglected parts of God’s vineyard 

• To see education as the door to opportunity – the empowerment principle 

• To give priority to those isolated 

• To be the face of God’s compassionate love by  
reverencing the dignity of all with justice,  
equity and respect 

• To live among the people in our common  
home, Earth, reverencing all of creation 

• To be with people in the spiritual and human  
moments of life – companioning 

All of this in the spirit of trust in the Providence of God. 
 

 

 

St Joseph’s Catholic School, Paeroa, was founded in 1900 by the Sisters of 
St Joseph of the Sacred Heart.   
 
Their foundress, St Mary of the Cross MacKillop visited our school  
soon after its opening to offer support to her sisters based in the  
Ohinemuri area. 
 

“

” 
                                                   ~ St Mary of the Cross 
 
These words of St Mary of the Cross are the guiding principle  
for how our school meets the learning, behavioural, social, whanau, physical needs of 
those in our care.  In doing so, we ensure that we are true followers of Jesus in 
every sense, with a strong Josephite heart. 
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Implementation Monitoring 
• Learner Agency is promoted in our school, where students set learning goals to 

strive for and learning progressions guide student progress and achievement. 

• We provide a balanced integrated curriculum for all students, using a number of 
approaches, including inquiry approach. 

• Learning programmes are based on the principles, key competencies, values and 
national achievement objectives of the NZ curriculum. 

• We use a range of assessment practices to gather information that is sufficiently 
comprehensive to enable the progress and achievement of students to be 
evaluated (NAG 1 (ii)). 

• We give priority to student achievement in literacy and numeracy. 

• We identify students/groups of students who are not meeting or are at risk of not 
meeting the expectations of the curriculum and develop and implement teaching 
and learning strategies to target their needs.  This includes those with special 
abilities. 

• We monitor the progress of Māori and Pacific students and report to the 
community on their achievement and targets for improvement. 

• School wide data for achievement in Reading, Writing and Mathematics are 
analysed against the curriculum level expectations and reported to Board of 
Trustees and Kāhui Ako. 

• Trends are identified in the data collected and this guides the implementation of 
classroom teaching and learning programmes as well as any extension or support 
required for individual/groups of learners. 

• Targets and strategies implemented to track progress and focus on accelerated 
progress and improving learner outcomes.  These are evidence based decisions. 

• Professional Development supports the targets and strategies identified and 
implemented to raise learner achievement. 

• Reporting to parents includes written reports, digital portfolios and goal setting 
against learning progress and achievement in Reading, Writing and Mathematics, 
and across the wider NZ Curriculum, which includes Religious Education. 
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This year has been a fresh year with two of three new teachers and a new principal 
bringing fresh ideas to our school.  With a full and successful review of our local 
curriculum including discussion on agreed practice in teaching and assessment, it’s been a 
year of positive change at St Joseph’s and this is reflected in the progress and 
achievement in Reading, Writing and Mathematics. 

LONGITUDINAL DATA FOR READING, WRITING AND MATHEMATICS: 
% Student’s At or Above Curriculum Expectations  

 

 

 
2018 2019 2020 2021 2022 

Reading 74% 73% 71% 65% 88% 

Writing 84% 74% 69% 54% 75% 

Maths 79% 69% 76% 70% 85% 

 
In 2021 our school identified needs in literacy.  There was a need for change in the way literacy was being  
delivered in order to better meet the needs of our tamariki.  This is what our school has done in 2022 which  
has impacted positively on student achievement: 

• Explicit and deliberate teaching of phonics and phonological awareness. 
• Introduction of learner agency strategies to give more ownership and responsibility of learning to the  

children.  This has included making sure children are involved in the learning partnership through  
collaborative reporting to parents (mid-year reports and learner led conferences). 

• Review of school vision and values to better reflect and align with the aspirations of the whole  
community. 

• Careful use of subscription programmes (online tools) and return of a balanced delivery of classroom  
literacy programmes. 

• Review of assessment tools - a move away from a one assessment tool and one test approach to  
assessment and to using a variety of standardised national tests used alongside assessment tasks  
and projects to assess thoroughly, fairly and formatively. 

• Introduction of learning progressions - this is very much in the introductory phase - so guide targeted  
and deliberate teaching and learning. 
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Board Undertakings/Consultation 
The Board in governance role, and the Principal in 
mangagement role, regularly consult at least annually 
with Māori and the wider community.  Formal 
opportunities for consultation include school 
newsletters, BOT and PFC meetings, staff meetings, 
parent hui/fono, one to one conversations, and 
community surveys. 

 
Ratification of St Joseph’s Catholic School 
Charter 
The 2023 School Charter along with the Strategic Plan 
and 2023 Annual Plan, of St Joseph’s Catholic School 
(Paeroa) will be ratified at the February 2023 monthly 
meeting of the Board. 

 
School Charter and Annual Report 
A copy of the St Joseph’s Catholic School Charter 2023 
will be sent to the Ministry of Education by 1st March 
2022.  By 31st May annually the school’s audited 
accounts, including an Analysis of Variance for 2022, 
will be forwarded to the Ministry of Education.   

 
Kiwi Sport Funding 
In a small rural community such as ours we value 
competition; however we do not usually have enough 
students to have our own sports teams.  We 
encourage children to join local organisations for 
sports.  We believe in our children being active and 
therefore promote daily fitness, skills sessions, games 
and swimming.  The funding is used to support our 
students being active. 
 
 
 
 

Cultural Dimensions 
St Joseph’s Catholic School recognises the principles of 
the Treaty of Waitangi – participation, protection and 
partnership.  The curriculum reflects the unique 
position of Māori within New Zealand society, and 
provide students with experiences and understandings 
in cultural traditions, language and local and national 
histories.  The school will continue to maintain and 
further develop the communication lines with the 
Māori community, taking into account aspirations of 
whānau in strategic planning, and maintaining 
partnerships developed through whānau consultation. 

 
Te Reo me õna Mãori 
The priority is for Māori students to feel proud and 
positive about being Māori within our school 
environment.  All students will become familiar with 
greetings, national anthem in Māori and English, social 
phrases, instructions, waiata, haka, karakia and mihi 
through Te Reo in an effort to naturalise the use of Te 
Reo in our kura. 
St Joseph’s Catholic School encourages all students to 
be fully involved in Kapa Haka and participate in 
festivals. 
All children have the opportunity to learn basic Te Reo 
and Tikanga Māori at our kura. 

 

School Operation, Governance and 
Management: 
 
Curriculum 
Key school documents relating to curriculum: 

• New Zealand Curriculum Framework   

• Curriculum Implementation Plans 

• Individual Achievement Records (on eTap) 

• Associated Policies (SchoolDocs) 

• Charter and Annual Plan 

• Annual Budget 

 

Human Resources 
Key school documents relating to human resources: 

• Job Descriptions 

• Performance Agreements 

• Professional Growth Cycle 

• Accidents and Medical Register 

• Personnel and Curriculum Policies (SchoolDocs) 

• Annual Plan:  Strategic Aims and Targets 
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Strategic Aims 2023 2024 2025 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
OBJECTIVE 1: Learners at the Centre 
 
OBJECTIVE 2:  Barrier Free Access 
 
OBJECTIVE 3:  Quality Teaching and 
Leadership 
 
OBJECTIVE 4:  Future of learning and 
work 

Objective 1: Learners at the centre -  
Priority 2: 

• Imbed project and play based 
learning – REALISING OUR PASSIONS 

Objective 1: Learners at the centre -  
Priority 2: 

• Continue project and play based 
learning – REALISING OUR PASSIONS 
 

Objective 1: Learners at the centre -  
Priority 2: 

• Continue project and play based 
learning – REALISING OUR PASSIONS 

Objective 2: Barrier Free Access -  
Priority 3: 

• Continue to use of learning 
progressions to track progress to 
cater for diverse needs and abilities. 

• Learning Support register kept up to 
date to track at risk learners. 

• IEP’s used for children at risk who 
require individualized programmes 
that differ from the regular 
classroom programme. 

• Cross grouping with teachers taking 
student workshops, some senior 
students opting in. 

Objective 2: Barrier Free Access -  
Priority 3: 

• Use learning progressions to assist 
planning and tracking of progress 
when catering for diverse needs and 
abilities. 

• Learning Support register kept up to 
date to track at risk learners. 

• IEP’s used for children at risk who 
require individualized programmes 
that differ from the regular 
classroom programme.  

• Continue cross grouping with all 
senior students and some Year 3/4 
students opting into workshops 
 

Objective 2: Barrier Free Access -  
Priority 3: 

• Continue to use of learning 
progressions to assist planning to 
cater for diverse needs and abilities. 

• Learning Support register kept up to 
date to track at risk learners. 

• IEP’s used for children at risk who 
require individualized programmes 
that differ from the regular 
classroom programme. 

• Continue cross grouping with all 
senior students and Year 3/4 
students opting into workshops. 

Objective 2: Barrier Free Access -  
Priority 4: 

• All students will be able to 
discuss their learning in terms of 
what they are learning, why and 
their next learning steps. 

• Students identify themselves within 
learning progressions 

• Continue digital portfolio system 
and opportunities for student 
reflection on their own learning 

Objective 2: Barrier Free Access -  
Priority 4: 

• Year 5-8 students will be able to 
discuss their learning in terms of 
their learning pathway. 

• All students will be able to discuss 
their learning in terms of what they 
are learning, why and their next 
learning steps. 

• Students identify next learning steps 

• Continue digital portfolio system 
and opportunities for student 
reflection on their own learning 

Objective 2: Barrier Free Access -  
Priority 4: 

• Year 3-8 students will be able to 
discuss their learning in terms of 
their learning pathway. 

• All students will be able to discuss 
their learning in terms of what they 
are learning, why and their next 
learning steps. 

• Students identify next learning steps 
and justify why 

• Continue digital portfolio system 
and opportunities for student 
reflection on their own learning 
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Strategic Aims 2023 2024 2025 
 

  

 
 
 
 
 
 
 
 
 
 
 
 
 
OBJECTIVE 1: Learners at the Centre 
 
OBJECTIVE 2:  Barrier Free Access 
 
OBJECTIVE 3:  Quality Teaching and 
Leadership 
 
OBJECTIVE 4:  Future of learning and 
work  
 

Objective 3: Quality Teaching and 
Leadership -  Priority 6: 

• Teaching staff will continue to build 
learner agency. 

• To continue to build teacher capacity 
with readings, sharing, observations. 

Share practice in terms of use of 
learning progressions – planning, 
teaching, assessing, tracking. 

Objective 3: Quality Teaching and 
Leadership -  Priority 6: 

• Teaching staff will continue to imbed 
learner agency. 

• Teachers to revise and refine their 
teaching practices in relation to learner 
agency. 

Share practice in terms of use of 
learning progressions. 

Objective 3: Quality Teaching and 
Leadership -  Priority 6: 

• Teaching staff will continue to imbed 
learner agency. 

• Teachers to revise and refine their 
teaching practices in relation to 
learner agency. 

Share practice in terms of use of 
learning progressions. 
 

Objective 4:  Future of Learning and 
Work -  Priority 7: 

• Life long learning skills continued 
to be developed through agentic 
practice: 

• Goal setting 

• Growth mindset 

• Learning pit 

• Self management  

• Collaboration  

Objective 4:  Future of Learning and 
Work -  Priority 7: 

• Life long learning skills continued 
to be developed through agentic 
practice: 

• Goal setting 

• Growth mindset 

• Learning pit 

• Self management 

• Collaboration  

Objective 4:  Future of Learning and 
Work -  Priority 7: 

• Life long learning skills continued 
to be developed through agentic 
practice: 

• Goal setting 

• Growth mindset 

• Learning pit 

• Self management 

• Collaboration  
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Strategic Aims 2023 2024 2025 
 

 

 
 
 
 
 
 
 
 
 
 
OBJECTIVE 1: Learners at the 
Centre 
 
OBJECTIVE 3: Quality Teaching and 
Leadership 
 

Objective 1: Learners at the Centre – 
Priority 1 

• Increasingly student led meditation 
and prayer.  

• Establish stronger links with Society 
of St Vincent de Paul through 
assisting with acts of service. 

• Young Vinnies to plan acts of Social 
Justice. 

• Seniors – planned visits in the 
community – elderly, food bank, 
Goldfields etc. 

• Prayer partners – linking 
parishioners and children through 
praying for each other. 

 

Objective 1: Learners at the Centre – 
Priority 1 

• Daily student led prayer and 
meditation. 

• Regular partnership with Society of 
St Vincent de Paul through assisting 
with acts of service. 

• Continuation of Young Vinnies to 
plan acts of Social Justice – Lenten 
appeal, non-uniform days, ‘raising 
awareness’ days. 

• Senior/Middle - More frequent 
planned visits in the community – 
elderly, food bank, Goldfields etc. 

Objective 1: Learners at the Centre – 
Priority 1 

• Daily student led prayer and 
meditation. 

• Regular partnership with Society of 
St Vincent de Paul and Catholic 
Women’s League through assisting 
with acts of service. 

• Continuation of Young Vinnies to 
plan acts of Social Justice – Lenten 
appeal, mufti mania, opportunities 
for fundraising and raising 
awareness 

Objective 1: Learners at the Centre – 
Priority 2 

• Explore prayer elements from other 
cultures represented in the 
community 

• Children and teachers able to recall 
patronage of the school and its 
significance for our community. 

• Establish a student liturgy committee  

• Full participation and school visibility 
at community events including 
ANZAC day services and 
Parish/diocesan functions. 

• Invitations to the parish community 
for PLD opportunities at school. 

 

Objective 1: Learners at the Centre – 
Priority 2 

• Build on liturgy committee of students, 
planning for celebrations for Sunday 
Parish Mass.  

• Children and teachers able to refer to 
school patrons, linking their stories 
and the school values. 

• Full participation and school visibility 
at community events including 
ANZAC day services and 
Parish/diocesan functions. 

Objective 1: Learners at the Centre – 
Priority 2 

• Continue to build liturgy committee 
of students, planning for celebrations 
for Sunday Parish Mass.  

• Children and teachers able to refer to 
school patrons, linking their stories 
and the school values, with 
confidence. 

• Full participation and school 
visibility at community events 
including ANZAC day services and 
Parish/diocesan functions. 

• Whole school - More frequent 
planned visits in the community – 
elderly, food bank, Goldfields etc. 
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Strategic Aims 2023 2024 2025 
 

 

 
 
 
 
 
 
 
 
 
OBJECTIVE 1: Learners at the 
Centre 
 
OBJECTIVE 3: Quality Teaching 
and Leadership 

Objective 3: Quality Teaching and 
Leadership – Priority 5: 

• Imbed bicultural elements – Māori 
spirituality, customs, language, karakia – 
which are part of the daily life of the 
school. 
 

Objective 3: Quality Teaching and 
Leadership – Priority 5: 

• Bicultural elements brought into 
school Masses – responses, prayer, 
hymns, other cultural practices.   

• School led Miha Maori  

Objective 3: Quality Teaching and 
Leadership – Priority 5: 

• Regular, meaningful and naturalized 
incorporation of bicultural elements 
in liturgical celebrations. 

• School led Miha Maori  
 

  
Objective 3: Quality Teaching and 
Leadership – Priority 6 

• Regular self review process using the 
four dimensions 

• Professional Growth Cycle has 
integrated Catholic concepts.  This is 
linked to Annual Plan, student needs 
and teacher needs.  

• Opportunity for teachers to set goals 
for their own personal faith 
formation. 
 

Objective 3: Quality Teaching and 
Leadership – Priority 6 

• Regular self review process using 
the four dimensions 

• Professional Growth Cycle has 
integrated Catholic concepts.  This 
is linked to Annual Plan, student 
needs and teacher needs. 

• Opportunity for teachers to set 
goals for their own personal faith 
formation. 

 

Objective 3: Quality Teaching and 
Leadership – Priority 6 

• Regular self review process using 
the four dimensions 

• Professional Growth Cycle has 
integrated Catholic concepts.  This 
is linked to Annual Plan, student 
needs and teacher needs. 

• Opportunity for teachers to set 
goals for their own personal faith 
formation. 

 Practicing our faith through being in 
Communion: 

• Encourage children and families 
to commit to ministries for 
school Mass 

• Sacramental programme 
supported by the school 

• Students participation in 
weekday Mass increases to 
include reading, song or prayer 
of the faithful 

• Share RE learning with the 
Parish through newsletters and 
displays 

 

Practicing our faith through being in 
Communion: 

• Encourage children and families to 
commit to ministries for a regular 
Sunday Mass 

• Sacramental programme supported 
by the school 

• Students participation in weekday 
Mass increases to include reading, 
song or prayer of the faithful 

Practicing our faith through being in 
Communion: 

• Encourage children and families to 
commit to ministries for a regular 
Sunday Mass 

• Sacramental programme supported 
by the school 

• Students participate in weekday 
Mass through reading, offertory and 
prayer of the faithful. 
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Strategic Aims 2023 2024 2025 
 

  

 
 
 
 
 
 
 
 
 
 
OBJECTIVE 1: Learners at the 
Centre 
 
OBJECTIVE 3:  Quality 
Teaching and Leadership 
 
OBJECTIVE 4:  Future of 
learning and work 
 

Objective 1: Learners at the centre – 
Priority 1: 

• Apply for Emotional Intelligence PLD 
 

Objective 1: Learners at the centre – 
Priority 1: 

• Emotional intelligence 

Objective 1: Learners at the centre – 
Priority 1: 

• Emotional intelligence 

Objective 1: Learners at the centre – 
Priority 2: 

• Implementation of the learner profile in 
classroom practice 

• Implementation of learning progressions 

• Develop seamless transitions across the 
curriculum. 

• Develop rich learning experiences that 
are built on our values, mission, local 
context and graduate profile.   

Objective 1: Learners at the centre – 
Priority 2: 

• Consultation – Is the learner profile 
known?  Is the learner profile still 
reflective of the aspirations of the 
community? 

• How is the implementation going? 
Ongoing internal reviews and 
consultation with all stakeholders – 
learners, families, wider community and 
staff.  
 

Objective 1: Learners at the centre – 
Priority 2: 

• Consultation – Is the learner profile 
known?  Is the learner profile still 
reflective of the aspirations of the 
community? 

• How is the implementation going? 
Ongoing internal reviews and 
consultation with all stakeholders – 
learners, families, wider community and 
staff. 

Objective 2: Quality Teaching and 
Leadership – Priority 3: 

• Implementation of the local 
curriculum – including agreed 
classroom practice and agreed 
assessment practice 
 

Objective 2: Quality Teaching and 
Leadership – Priority 3: 

• Further imbedding of agreed teaching 
practice, including assessment and 
reporting practices. 

 

Objective 2: Quality Teaching and 
Leadership – Priority 3: 

• Further imbedding of agreed teaching 
practice, including assessment and 
reporting practices. 

 

Objective 3: Quality Teaching and 
Leadership – Priority 5: 

• Key question: What are the local places, 
people and stories our children need to 
know?  What learning cannot be left up 
to chance? 

• Reach out to mana whenua to gain the 
knowledge and stories to feed the 
Aotearoa NZ Histories curriculum 
 

Objective 3: Quality Teaching and 
Leadership – Priority 5: 

• Incorporate the stories, waiata and 
knowledge of mana whenua deeply into 
the local curriculum. 

• School marae visit 

Objective 3: Quality Teaching and 
Leadership – Priority 5:  

• Naturalise in the local curriculum the 
stories, waiata and knowledge of mana 
whenua 

• School marae stay 
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Strategic Aims 2023 2024 2025 
 

 

 
 
 
 
 
 
 
 
 
OBJECTIVE 1: Learners at the 
Centre 
 
OBJECTIVE 3:  Quality Teaching and 
Leadership 
 
OBJECTIVE 4:  Future of learning 
and work 
 

Objective 3: Quality Teaching and 
Leadership – Priority 6: 

• Ongoing Professional Learning  
Development to support staff in 
the implementation of the local 
curriculum. 

• Unpacking the curriculum refresh 
documents 
 

Objective 3: Quality Teaching and 
Leadership – Priority 6: 

• Ongoing Professional Learning 
Development to support staff in their 
delivery of the local curriculum. 

• Curriculum refresh 

• Implementation of To Tatou Whakapono 

Objective 3: Quality Teaching and 
Leadership – Priority 6: 

• Ongoing Professional Learning 
Development to support staff in their 
delivery of the local and national 
curriculum.  

Objective 4: Future of Learning and 
Work – Priority 7: 

• Opportunities for exploring 
and learning through passions 

• Opportunities to share and 
experience others passions – 
eg through Careers Week, 
language experiences, visitors, 
EOTC 

Objective 4: Future of Learning and 
Work – Priority 7: 

• Opportunities for exploring and 
learning through passions 

• Opportunities to share and 
experience others passions – eg 
through Careers Week, language 
experiences, visitors, EOTC 

Objective 4: Future of Learning and 
Work – Priority 7: 

• Opportunities for exploring and 
learning through passions 

• Opportunities to share and 
experience others passions – eg 
through Careers Week, language 
experiences, visitors, EOTC 
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The Board is committed to giving opportunities to staff to grow professionally in their teaching practice and personally in their faith formation, through 
the Professional Growth Cycle.  Decisions around Professional Learning Development reflect the needs and passions of our children and staff and the 
strategic direction of our school. 
 

PLD 
Opportunity 

Timeframe Responsibility Aims 

Religious Education 2023 school year Principal/DRS • Breaking open Tō Tātou Whakapono 
• Enhancing prayer life of the school 
• NZCEO Symposium and diocesan PLD opportunities 
• Papers through Te Kupenga – faith formation – as required for staff individualised 

professional and personal learning plans 
 

Local Curriculum 
Development 
 

2022-2023 Facilitator (Mary Anne 
Murphy) 
 
Principal 
 

• Development of a learner profile 
• Identification of community aspirations for their tamariki 
• Review and reestablishment of school values 
• Agreed classroom practice and implementation of learning progressions  
• Implementation of the learner profile deeply into classroom practice and into 

assessment and reporting systems. 
• Alignment of localised curriculum with the curriculum refresh. 
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Strategic Goals 2023-2025: 

Aspirations of our community 

National Education Learning Priorities (NELPs) 

Passions, needs and abilities of our children 

Professional 
Growth Cycle 

Home-school 
partnerships 

Annual Targets 2023: 
READING: 

• Of the six children below or well below in Reading, all will have made accelerated progress and be achieving AT expectations or better by the end of 2023. 

WRITING: 

• Of the two children well below in Writing, all will have made accelerated progress of more than one years’ worth of learning in 2023. 

• Of the ten children below in Writing, all will have made accelerated progress and be achieving AT expectations or better by the end of 2023. 
 

MATHEMATICS: 

• Of the four children below in Mathematics, all will have made accelerated progress and be achieving AT expectations or better by the end of 2023. 
• Of the two children well below in Mathematics, all will have made accelerated progress of more than one years’ worth of learning in 2023. 

 

Accelerated progress and achievement in relation to the Curriculum, especially Reading, Writing and Mathematics. 
 

 

Self Review Processes 

Assessment FOR 

learning 
Agentic Practice 
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Strategic Goal:  Imbed Agentic Practice including the use of Learning Progressions to guide teaching and accelerate learning in relation to the Curriculum 
levels 

Strategic Objectives: 
Curriculum: 
• Make explicit connections between writing, reading and oral language 

• Use the literacy learning progressions effectively to track and monitor progress and identify next learning steps in Reading. 

• Use the English language learning progressions (ELLP) to track and monitor progress and identify next learning steps in Reading for ESOL children. 

Pedagogy: 
• Develop clarity in lessons – purposeful, authentic contexts and co-constructed learning intentions and success criteria 

• Deliberate acts of teaching 

• To increase learner agency – shared, co-constructed learning goals, identifying next learning steps 

• Cultivate shared ownership of learning 

Assessment and progress monitoring: 
• Consistency in use of Reading assessment tools  

• Monitor and report on student achievement in Reading 

• Target planning for learners identified on the Learning Support register with learning needs in Reading 

• Use of Learning Progressions to track progress, set learning goals and assessment for learning. 
 

 Key Competencies:  
• Thinking – using creative and critical thinking to form deeper 

understanding of a variety of texts 

• Relating to others – discussing texts with others 

• Using language, symbols and texts – decoding texts with confidence and 
fluency 

• Managing self – sustained reading; reading for enjoyment; recognising 
next learning steps in making progress in Reading 

• Participating & Contributing – recognising the author’s purpose, and 
their context when reading 

Tãtaiako Competencies: 
• Wānanga: participating with learners and communities in robust dialogue 

for the benefit of Māori learners’ achievement. 
• Whanaungatanga: actively engaging in respectful working relationships 

with Māori learners, parents and whānau, hapū, iwi and the Māori 
community. 

• Manaakitanga: showing integrity, sincerity and respect towards Māori 
beliefs, language and culture. 

• Tangata Whenuatanga: affirming Māori learners as Māori. Providing 
contexts for learning where the language, identity and culture of Māori 
learners and their whānau is affirmed. 

• Ako: taking responsibility for their own learning and that of Māori learners. 
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Annual Objectives and Aims: 
• Imbed Agentic Practice including the use of Learning 

Progressions to guide teaching and accelerate learning in 
relation to the Curriculum levels  

2023 Annual Targets: 
• Of the six children below or well below in Reading, all will have made accelerated progress 

and be achieving AT expectations or better by the end of 2023. 

 
Baseline Data: (November 2022) 
In Reading, 44 learners (88.00%) are achieving at or above the curriculum expectation. At the end of 2022, a further 6 learners (12.00%) are identified as achieving 

below or well below the curriculum expectation for Reading. These learners have all been identified and are on our Learning Support register to track progress and to 

enable teachers to plan explicitly to target these learners, in order to try to accelerate learning.  

6.00% (3 of 50 learners) are Well Below 

6.00% (3 of 50 learners) are Below 

44.00% (22 of 50 learners) are At 

44.00% (22 of 50 learners) are Above 

 
Gender:   
While overall girls are achieving better than boys in this data analysis, there are no trends to indicate this is a great discrepancy. 
Girls (28 learners):  7.14% Well Below (2 learners); 3.57% Below (1 learner); 39.29% At; 50.00% Above 

Boys (22 learners):  4.55% Well below (1 learner); 9.09% Below (2 learners); 50.00% At; 36.36% Above 

 
Ethnicity:   
There are no trends in the data to suggest disparity in achievement by ethnicity. 

Māori (17 learners): 11.76% Well Below (2 learners); 0% Below (0 learners); 47.06% At; 41.18% Above  

Pacific (1 learner): 100% Above 

Pākehā/NZ European (24 learners): 4.17% Well Below (1 learner); 8.33% Below (2 learners); 35.50% At; 50.00% Above 

Asian (8 learners):  12.50% Below (1 learner); 62.50% At; 25.00% Above 
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Planned Actions for 2023 Timing Responsibility  Resourcing/Budget 

1.  Share effective teaching practice: 

• Timetabling Reading during prime learning time. 

• Use of modelling books 

• Reading groups/workshops 

• Opportunities for buddy reading 

• Balanced classroom reading programme:  Reading to – class novel, picture 
books; Reading with – shared book, big books, poetry; Reading by – 
sustained silent reading,  

• Links to inquiry learning – giving real context for practicing Reading 

• Phonological awareness (all levels) 

• Structured literacy – explicit phonics teaching in the junior school. 

• Use of poetry as part of literacy programmes  

• Use of ICT to support literacy learning 

• Deliberate acts of teaching based on progress in the learning progressions 
 

Ongoing – throughout 
the year 

Principal 

Across School leaders 
(CoL) 

 

Release time for 
observations and 
meetings 

2. Reading Recovery: 
Reading Recovery Programme implemented – 0.2 FTTE 

Ongoing – throughout 
the year 

 

Reading Recovery 
Teacher 

0.2 staffing MoE funded 

 

3. Professional Development: 

• Local Curriculum Development 

• Implementation of Learning Progressions across the school 

Ongoing – throughout 
the year 

Across School 
Coordinators 

Teaching staff 

Principal 

Release time for 
observations and 
meetings 

 

4. School-wide Assessment Practices: 
Data gathered each term, analysed and evidence based decisions made for future 
learning (as per assessment schedule 2023):  

• Running Records carried out monthly (Years 0-3 and at risk readers) 

• Probe testing for Years 4-8 carried out at least termly 

• PAT Listening Comprehension administered Term 4 (Year 3-8) 

• PAT Reading Vocabulary administered Term 4 (Year 4-8) 

• PAT Reading Comprehension administered Term 4 (Year 4-8) 

• On-going tracking using Learning Progressions for Reading. 
 

Assessment data 
gathered each term 

 

Principal 

Teaching staff 

Release time to 
administer and analyse 
assessment data (CRT) 
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Planned Actions for 2023 Timing Responsibility  Resourcing/Budget 

5. Purchase resources  
High interest readers as required to support reading programmes. 

Throughout the year Principal 

Teaching staff 

As approved by the 
budget 

6. Reading interventions for at risk readers: 

• Reading Recovery 

• Structured literacy  

• Phonological Awareness and phonics 

• Reading mileage 

Ongoing – throughout 
the year 

Principal 

Teacher aide 

Teacher aide hours 

7. Target learners: 

• Target learners are planned for and tracked using through Learning Support 
register. 

• Learners below or well below curriculum expectations are on the Learning 
Support register (including ESOL) 

• ELLP record for ESOL students updated twice yearly for submission to the 
MOE 

• Special abilities, gifted and 2e learners are also on Learning Support register 
as target students. 

Ongoing – throughout 
the year  

At least once each Term 

ESOL learners tracked 
on ELLP’s; scored on 
ELLP’s twice a year. 

Principal 

Teaching staff 

 

8. Tracking progress and achievement 

• Use of learning progressions to guide planning, assessment and track 
progress and achievement for all learners 

Ongoing – throughout 
the year 

Principal 

Teaching staff 

 

9. Teacher inquiry Opportunities 

• Learner Agency  

• Structured literacy 

• Passion based learning opportunities 

 

Ongoing – throughout 
the year 

Principal 

Teaching staff 

Teacher Aide 
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Strategic Goal:  Imbed Agentic Practice including the use of Learning Progressions to guide teaching and accelerate learning in relation to the Curriculum 
levels 

Strategic Objectives: 
Curriculum: 
• Make explicit connections between writing, reading and oral language 

• Use the literacy learning progressions effectively to track and monitor progress and identify next learning steps in writing. 

• Use the English language learning progressions (ELLP) to track and monitor progress and identify next learning steps in writing for ESOL children. 

Pedagogy: 
• Develop clarity in lessons – purposeful, authentic contexts for writing with co-constructed learning intentions and success criteria 

• Deliberate acts of teaching 

• To increase learner agency – shared, co-constructed learning goals, identifying next learning steps 

• Cultivate shared ownership of learning 

Assessment and progress monitoring: 
• Moderation of writing assessment 

• Consistency in writing assessment tools  

• Monitor and report on student achievement in Writing 

• Target planning for learners identified on the Learning Support register with learning needs in Writing 

• Use of Learning Progressions to track progress, set learning goals and assessment for learning. 
 

 Key Competencies:  
• Thinking – using creative and critical thinking to form and express ideas 

in writing 

• Relating to others – considering audience and impact when writing 

• Using language, symbols and texts – crafting writing for others to 
understand, read and enjoy 

• Managing self – sustained writing; learner as an author; recognising next 
learning steps in making progress in writing 

• Participating & Contributing – writing for a purpose, and an authentic 
context 

Tãtaiako Competencies: 
• Wānanga: participating with learners and communities in robust dialogue 

for the benefit of Māori learners’ achievement. 
• Whanaungatanga: actively engaging in respectful working relationships 

with Māori learners, parents and whānau, hapū, iwi and the Māori 
community. 

• Manaakitanga: showing integrity, sincerity and respect towards Māori 
beliefs, language and culture. 

• Tangata Whenuatanga: affirming Māori learners as Māori. Providing 
contexts for learning where the language, identity and culture of Māori 
learners and their whānau is affirmed. 

• Ako: taking responsibility for their own learning and that of Māori learners. 
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Strategic Goal: 
• Imbed Agentic Practice including the use of Learning 

Progressions to guide teaching and accelerate learning in 
relation to the Curriculum levels 

 

2023 Annual Targets: 
• Of the two children well below in Writing, all will have made accelerated progress of more 

than one years’ worth of learning in 2023. 

• Of the ten children below in Writing, all will have made accelerated progress and be 
achieving AT expectations or better by the end of 2023. 

 
Baseline Data: (November 2022) 
In Writing, 38 learners (76%) in November 2022 were achieving at or above the curriculum expectation. This means that a further 12 learners (24.00%) were 

identified as achieving below or well below the curriculum expectation for Writing. These learners have all been identified and are on our Learning Support register 

to track progress and to enable teachers to plan explicitly to target these learners, in order to try to accelerate learning.   

4.00% (2 of 50 learners) are Well Below 

20.00% (10 of 50 learners) are Below 

42.00% (21 of 50 learners) are At 

34.00% (17 of 50 learners) are Above 

 

Gender:   
Trends in the data show that boys are over represented with 40.91% of boys (9 of 22 students) compared to 10.71% of girls (3 of 28 students) achieving below or well 

below the curriculum expectations.  At the end of 2022, 59.09% of boys (13 of 22 students) and 89.29% of girls (25 of 28 students) are meeting or exceeding 

expectations.  While 2022 has seen great improvement in boys writing, there is still room for further improvement to bring the inequity writing in check. 

Girls (28 learners):  3.57% Well below (1 learner), 7.14% Below (2 learners); 46.43% At; 42.86% Above 

Boys (22 learners):  4.55% Well below (1 learners); 36.36% Below (8 learners); 36.36% At; 22.73% Above  

 

Ethnicity:   
Trends in data suggest that other ethnicities are outperforming Maori, though the inequity in achievement is slight. 

Māori (17 learners): 11.76% Well Below (2 learners); 17.65% Below (3 learners); 47.06% At; 23.53% Above  

Pacific (1 learners): 100% At 

Pākehā/NZ European (24 learners): 20.83% Below (5 learners); 29.17% At; 50.00% Above 

Asian (8 learners):  25.00% Below (2 learners); 62.50% At; 12.50% Above 
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Planned Actions for 2023 Timing Responsibility  Resourcing/Budget 

1. Share effective teaching practice: 

• Timetabling Writing during prime learning time  

• Use of modelling books 

• Writing groups/workshops 

• Opportunities for buddy writing 

• Self and peer assessment 

• Meaningful, purposeful, authentic contexts for writing 

• Planned and deliberate language experiences  

• Phonological awareness 

• Use of quality writing models 

• Structured literacy – explicit phonics teaching in the junior school. 

• Use of poetry as part of literacy programmes  

• Use of ICT to support literacy learning 

• Deliberate acts of teaching based on progress in the learning progressions 

• Skills based rather than genre based approach to teaching Writing 
 

Ongoing – throughout 
the year 

 

Principal 

Across School leaders 
(CoL) 

 

Release time for 
observations and 
meetings 

2. Professional Development: 

• Local Curriculum Development 
 

Ongoing – throughout 
the year 

 

 

Within school leader  

Principal 

Across School 
Coordinators 

Release time for 
observations and 
meetings 

3. School-wide Assessment Practices: 
Data gathered each term, analysed and evidence based decisions made for future 
learning: 

• Assessments carried out for a variety of writing genre  

• PacT tool to be fully implemented for assessment of Writing by the end of the 
year. 

• E-asTTle and exemplars used as supplementary assessment where required. 

• On-going tracking using learning progressions for Writing. 
 

Assessment data 
gathered each term 

Moderate 2-3 pieces of 
writing each term. 

Principal 

Teaching staff 

Across School 
Coordinators - assisting 

 

Release time for 
observations and 
meetings 
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Planned Actions for 2023 Timing Responsibility  Resourcing/Budget 

4. Target learners: 

• Target learners are planned for and tracked using Learning Support register. 

• Learners below or well below curriculum expectations are on the Learning 
Support register (including ESOL) 

• ELLP record for ESOL students updated twice yearly for submission to the 
MOE 

• Special abilities, gifted and 2e learners are also on Learning Support register 
as target students. 

• Reading Recovery (0.2 FTTE) 

• In class support – teacher aide is school funded. 

Ongoing – throughout 
the year  

At least once each Term 

ESOL learners tracked 
on ELLP’s; scored on 
ELLP’s twice a year. 

Principal 

Teaching staff 

Teacher Aide hours 

5. Tracking progress and achievement 

• Use of learning progressions to guide planning, assessment and track 
progress and achievement for all learners 

Ongoing – throughout 
the year 

Principal 

Teaching staff 

 

6. Teacher inquiry 

• Learner Agency - "How might my practice and use of Learner Agency, 

support and accelerate student progress and achievement?" 

Ongoing – throughout 
the year 

Principal 

Teaching staff 

Teacher Aide 

 

7. Purchase Resources 

• To support writing in play based/project based learning 

As required throughout 
the year 

Principal 

Teaching staff 

As per approved budget 
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Strategic Goal:  To imbed strategies from Learner Agency including the use of learning progressions to guide teaching and learning and accelerate learning in 
relation to the Curriculum Levels. 

Strategic Objectives: 
Curriculum: 
• Make explicit connections within and across Mathematics strands: Numeracy and Algebra, Geometry and Measurement and Statistics. 

• Use the learning progressions effectively to track and monitor progress and identify next learning steps in Mathematics. 

• Promote and use the language of mathematics (mathematical literacy), using literacy skills to engage in mathematics 

Pedagogy: 
• Develop clarity in lessons – purposeful, authentic contexts and co-constructed learning intentions and success criteria 

• Deliberate acts of teaching 

• To increase learner agency – shared, co-constructed learning goals, identifying next learning steps; learners sharing their learning in Mathematics 

• Cultivate shared ownership of learning 

Assessment and progress monitoring: 
• Consistency in use of Mathematics assessment tools  

• Monitor and report on student achievement in Mathematics 

• Target planning for learners identified on the Learning Support register with learning needs in Mathematics 

• Use of Learning Progressions to track progress, set learning goals and assessment for learning. 
 

 Key Competencies:  
• Thinking – using creative and critical thinking when problem solving 

• Relating to others – discussing mathematical thinking and understanding 
with others 

• Using language, symbols and texts – using symbols appropriately for 
mathematics 

• Managing self –recognising next learning steps in making progress in 
mathematics 

• Participating & Contributing – recognising mathematics in the world 
around us – authentic contexts 

Tãtaiako Competencies: 
• Wānanga: participating with learners and communities in robust dialogue 

for the benefit of Māori learners’ achievement. 
• Whanaungatanga: actively engaging in respectful working relationships 

with Māori learners, parents and whānau, hapū, iwi and the Māori 
community. 

• Manaakitanga: showing integrity, sincerity and respect towards Māori 
beliefs, language and culture. 

• Tangata Whenuatanga: affirming Māori learners as Māori. Providing 
contexts for learning where the language, identity and culture of Māori 
learners and their whānau is affirmed. 

• Ako: taking responsibility for their own learning and that of Māori learners. 

 

 

 

 



31 |    S t  J o s e p h ’ s  C a t h o l i c  S c h o o l ,  P a e r o a  
 

Strategic Goal: 
• To imbed strategies from Learner Agency including the use of 

learning progressions to guide teaching and learning and 
accelerate learning in relation to the Curriculum Levels. 

2023 Annual Targets: 
• Of the four children below in Mathematics, all will have made accelerated progress 

and be achieving AT expectations or better by the end of 2023. 

• Of the two children well below in Mathematics, all will have made accelerated 
progress of more than one years’ worth of learning in 2023. 

 
Baseline Data: (November 2022) 
 In Mathematics, 44 learners (88.00%) are achieving at or above the curriculum expectation. This means that a further 6 learners (12.00%) are identified as achieving 

below or well below the curriculum expectation for Mathematics. These learners have all been identified and are on our Learning Support register to track progress 

and to enable teachers to plan explicitly to target these learners, in order to try to accelerate learning. 

4.00% (2 of 50 learners) are Well Below 

8.00% (4 of 50 learners) are Below 

54.00% (27 of 50 learners) are At 

34.00% (17 of 50 learners) are Above 

 

Gender:   
This data shows that boys and girls are achieving at similar rates, with girls very slightly achieving better than boys. 

Girls (28 learners):  3.57% Well below (1 learners); 7.14% Below (2 learners); 50.00% At; 39.29% Above  

Boys (22 learners):  4.55% Well below (1 learners); 9.09% Below (2 learners); 59.09% At; 27.27% Above 

 

Ethnicity:   
Of our Māori learners, 76.47% of learners (13 of 17 children) are achieving at or above expectations.  100% of Pacific learners, 87.50% of Asian learners and 95.83% 

of NZ Pākehā/European learners are achieving at or above end of year curriculum expectations.  

Māori (17 learners): 11.76% Well below (2 learner); 17.65% Below (2 learners); 47.06% At; 29.41% Above  

Pacific (1 learners): 100% At 

Pākehā/NZ European (24 learners): 4.17% Below (1 learner); 54.17% At; 41.67% Above 

Asian (8 learners):  12.50% Below (1 learner); 75.00% At; 12.50% Above 
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Planned Actions for 2023 Timing Responsibility  Resourcing/Budget 

1. Share effective teaching practice: 

• Timetabling Mathematics during prime learning time  

• Use of modelling books 

• Mathematics groups/workshops 

• Problem based learning – authentic, meaningful, purposeful contexts 

• Use of ICT to support Mathematics learning 

• Opportunity for mixed ability problem solving. 

• Deliberate acts of teaching based on progress in the learning progressions 
 

Ongoing – throughout 
the year 

Principal 

Across School leaders 
(CoL) 

 

Release time for 
observations and 
meetings 

2. Professional Development: 

• Local Curriculum Development 
 

Ongoing – throughout 
the year 

 

 

Principal 

Across School 
Coordinator 

Release time for 
observations and 
meetings 

3. School-wide Assessment Practices: 
Data gathered each term, analysed and evidence based decisions made for future 
learning (as per assessment schedule 2020):  

• JAM/GloSS for Years 0-4 

• GloSS/IKAN for Years 4-8 

• ‘Strand’ assessment tasks. 

• PAT Mathematics administered in Term 4 (Year 3-8) 

• On-going tracking using learning progressions for Mathematics 
 

Assessment data 
gathered each term 

Assessments completed 
at the end of units as 
per the Assessment 
schedule 

Principal 

Teaching staff 

Across School 
Coordinators 

 

4. In-Class programme support: 

• Continued use of Dragon Maths to support learning in Years 3-8 

• Number knowledge programmes in classes. 

Ongoing – throughout 
the year 

Principal  

Teaching Staff 

Teacher Aide 

$16 per Dragon book 
(paid via donation 
scheme) 

5. Purchase resources 

• Dragon Maths books for all students  

• Maths equipment and resources to support learning as required 
 
 

Term 1 Principal 

Teaching staff 

As approved in the 
budget 
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Planned Actions for 2023 Timing Responsibility  Resourcing/Budget 

6. Mathematics interventions for at risk learners: 

• In class support – school funded teacher aide time 

• Cross grouping 

• Dragon Maths levelled by ability not Year level. 
 

Ongoing – throughout 
the year 

Teacher aide Teacher aide hours 

7. Target learners: 

• Target learners are planned for and tracked using Learning Support register. 

• Special abilities, gifted and 2e learners are also on Learning Support register 
as target students. 

Ongoing – throughout 
the year  

At least once each Term 

Principal 

Teaching staff 

Learning Support 
Coordinator 

 

8. Tracking progress and achievement 

• Use of learning progressions to guide planning, assessment and track 
progress and achievement for all learners 
 

Ongoing – throughout 
the year 

Principal 

Teaching staff 

 

9. Teaching as Inquiry 

Learner Agency 

• "How might my practice and use of Learner Agency, support and accelerate 

student progress and achievement?" 

 

Ongoing – throughout 
the year 

Principal 

Teaching staff 
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Nou hoki te rangatiratanga 
te kaha 

me te kōroria, 
ake, ake 
Amene 


